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COGNITIVE AND LINGUISTIC DEVELOPMENT

I.-Subject Identification

Type FORMACIÓN BÁSICA

Teaching period 1 course, 2Q semester

Nº of credits 6

Language in wich the subject is taught English

II.-Presentation

The subject “early care”, belonging to the degree in early childhood education, aims to present its most relevant aspects:
objectives, rationale, levels of intervention and professionals involved in its implementation. The main purpose is to teach the
student the role of the early childhood educator as an active agent, being the professional who works the longest with the child
population from 0 to 6 years old, the framework of action of early care. The student will know his function in detection, referral
and intervention in the classroom, as well as coordination with other professionals.
The subject “early care”, belonging to the first year of the degree in early childhood education, aims to introduce students to the
objectives, rationale, levels of intervention and professionals involved in its implementation.
The main purpose of this subject, within the degree, is to teach the student the role of the early childhood educator as an active

agent, being the professional who spends the most time with children from 0 to 6 years old, the framework of action of early care.

The student will know his function, as an early childhood educator, when detecting, referring and intervening in the classroom

with children who have any difficulty and/or risk of suffering it, as well as the procedure to follow to coordinate with other

professionals involved in this field.

Previous knowledge is not necessary to follow this course, although it will be advisable to read the documents suggested by the

teachers throughout the term, since the terminology and other aspects related to the content of the course will probably be new

to the student.

III.-Learning outcomes

CGI2. Organisation and planning skills

CGI3. Oral and written communication in the mother tongue

CGP1. Teamwork

CGP3. Interpersonal Relations Skills

CGP4. Recognition of diversity and multiculturalism

CGP5. Critical reasoning.

CGS1. Self-directed learning

CGS7. Creativity.

CE2 Knowledge of the course contents to be taught, understanding their epistemological singularity and the specificity of their

didactics.

CE3 Solid scientific, cultural and technological background

CEGEI3 Create learning environments that favour empathy, social behaviour, autonomy and multicultural coexistence by

systematically observing the social, family and school environment. (Contextual and social-natural perspective).

CEGEI4 Design and apply and evaluate didactic actions aimed at the development of physical, cognitive, socio-affective, motor

and linguistic skills, knowing the biological, psychological, social and creative factors that determine learning. (early learning

perspective and play methodology)

CEGEI6 Detect possible difficulties that pupils may present and to elaborate didactic strategies and curricular adaptations that

take into account the diversity of students, promoting their educational and social inclusion. (Attention to diversity perspective)

CEGEI12 Encourage and facilitate the acquisition of healthy habits in relation to hygiene, health and food. (Health and hygiene)
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COGNITIVE AND LINGUISTIC DEVELOPMENT

 Key for degrees not adapted to RD 822/21: CB - basic competences, CG - generic competences, CE - specific competences, CT - transversal

competences.

•

 Key for degrees adapted to RD 822/21: CON - knowledge, COM - competences, HAB - skills.•
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COGNITIVE AND LINGUISTIC DEVELOPMENT

IV.-Contents

IV.A.-Syllabus

THEMATIC BLOCK I: FOUNDATIONS OF EARLY CHILDHOOD INTERVENTION.

Fundamentals of Early Childhood Intervention (ECI).

Fields of action and professionals in ECI. Inter-and intra-institutional coordination.

ECI Centers: Coordination with the nursery school.

THEMATIC BLOCK II: ASSESSMENT AND DETECTION IN EARLY CHILDHOOD INTERVENTION.

Child development (0-6 years).

Main pathologies in early assistance

Detecting delays in normal development.

THEMATIC BLOCK III: EARLY CHILDHOOD INTERVENTION.

Intervention in 0-6 years old children development.

Environment relevance.

Family-focused intervention.

IV.B.-Training activities

Type Title

Test and/or exams Theoretical exam of the contents of the subject.

Individual work
Case studies and text/short films analysis about certain

syllabus topics.

Group work Works in group: preparation, presentation and defense.

Oral presentations
Individual topic presentation and defense about a pathology

and/or any childhood circustance related to the subject
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COGNITIVE AND LINGUISTIC DEVELOPMENT

V.-Student workload

Theoretical sessions 38

Resolution of exercises, problems, case studies, etc. 20

Practical sessions in experimental, technological and clinical

laboratories, fieldwork, etc.
0

Tests and/or exams 2

Academic tutorials 30

Related activities: conferences, seminars, etc. 18

Preparation of theoretical sessions and self-study 25

Preparation of practical tasks, exercises, case studies,

projects, etc.
25

Preparation for tests and/or exams 22

Total student workload 180

VI.-Methodology and academic programme

Type Period Content

Theoretical sessions Week 1 to Week 15

Thematic block I, II and III Development

of theoretical classes in face-to-face

format

Resolution of exercises, problems, case

studies
Week 1 to Week 15

Description of real cases, practical

approaches.

Tests and/or exams Week 1 to Week 15
Mandatory on-site continuous evaluation

activities

Group work Week 10 to Week 15
Presentation and defense of group work

in person.

Academic tutorials Week 1 to Week 1 Resolution of doubts
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COGNITIVE AND LINGUISTIC DEVELOPMENT

VII.-Assessment methods

The general assessment method is continuous as established in the Regulation for the Assessment of Learning Outcomes of

Rey Juan Carlos University.

All the assessment systems established in the degree report must be employed, except for those that have a minimum weight of

0%, which can be used by professors in the academic years they consider relevant. Each assessment system may be applied

through one or more assessment activities, consistent with the system. No assessment activity can exceed individually 60% of

the overall grade for the subject.

The sum of non re-evaluable activities cannot exceed 40% of the overall grade for the subject and, in general, should not have

an established minimum grade (except for practical activities in which, strictly speaking, the conditions of the ordinary call cannot

be reproduced in the extraordinary call).

Those students who do not manage to pass the subject in the ordinary call, or do not attend this first call, may attend the

extraordinary call only for failed re-evaluable assessment activities.

The distribution and characteristics of the assessment activities are described below.

VII.A.-Description and weight of the assessment activities

Written multiple choice test (or another objective test). This test is worth 60% of the final grade. It will be up to the lecturer's

discretion whether or not to establish a reduction coefficient for failures.There will be a reassessable exam during the second

call period. These exams have a minimum passing grade. Specifically, each one must be passed with a minimum grade of

50%.

•

Individual work. This part is worth 30% of the final grade. It is re-assessed in second calls. This individual work will be

reassessable during the second call period. The individual work has a minimum passing grade; specifically, each one must be

passed with a minimum grade of 50%.

•

Group work. This part is worth 10% of the final grade. Group work will not be re-assessed in second calls. It has not a minimum

passing grade.

•

 

In order to pass the course, it is mandatory to separately achieve at least 50% in each of the theoretical and practical sections.

Students who do not pass the regular call period may retake the reassessable sections during the second call period.

 

Advance Call: The assessment method for the advance call will be the same as that applied in general, with the exception of

the group work, which will become an individual assignment.

 

GENERAL ASPECTS TO TAKE INTO ACCOUNT:

1. PLAGIARISM: The activities and assignments presented by the students must be original. When using fragments of other

people's work, they must be properly cited. Cases of total or partial plagiarism will be penalized with the non-evaluation of the

work nor the possibility of reevaluation. The unauthorized use of artificial intelligence tools in any activity, such as ChatGPT, will

be penalized with grading 0 and the impossibility of reevaluation.

2. COEXISTENCE AND DISCIPLINE: Students must meet assignment deadlines, comply with the URJC University Conduct

Regulations (Normativa de Convivencia Universitaria), and use the forums respectfully. Likewise, students must comply with the

rules established by the faculty for the proper development of the course.

 

VII.B. Assessment of students with academic exemption from class attendance
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COGNITIVE AND LINGUISTIC DEVELOPMENT

Having Academic Exemption from Class Attendance  (DAAC) does not imply that students are automatically exempt from
participating in the continuous assessment activities or in the training activities of compulsory attendance as established in the
teaching guide. Once the exemption has been granted, students must contact the subject’s teaching staff, who will propose the
adaptations he/she may consider relevant, as long as they guarantee the acquisition and adequate assessment of the learning
goals established. Students must maintain adequate communication with the teaching staff so that they may provide information
on the dates for training and assessment activities, if these are not established in the programme and available for students at
the time of achieving the exemption.
Subject with possibility of academic exemption: Yes.

VII.C. Review of assessment activities

In accordance with the Regulation for the Assessment of Learning Outcomes of Rey Juan Carlos University.

VII.D.-Students with a disability or special educational needs

In order to guarantee equal opportunities, non-discrimination, universal accessibility and academic success, students with

disabilities or especial education needs may request curricular adaptations to follow their studies. These adaptations will be

provided by the Unit of Attention to People with Disabilities of Rey Juan Carlos University, in accordance with the regulation

which regulates the service for the Attention of People with Disabilities at the University. This Unit will issue a report for curricular

adaptations, so that students with disabilities or special education needs must contact the service (at e-mail

discapacidad.programa@urjc.es) in order to provide relevant information for different educational alternatives.

VII.E.-Academic behaviour, academic integrity and honesty

Rey Juan Carlos University is fully committed to the highest standards of academic integrity and honesty, so studying at the

URJC means assuming and subscribing to the values of integrity and academic honesty set out in the University’s Ethical Code.

To support this process, the University has Rey Juan Carlos University’s Academic Conduct Regulation as well as different tools

(anti-plagiarism, supervision...) that offer a collective guarantee for the full development of these essential values.
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COGNITIVE AND LINGUISTIC DEVELOPMENT

VIII.-Teaching resources and materials

Basic bibliography

GENERAL ETHICS

Aristotle. (2014). Nicomachean Ethics (R. Crisp, Trans.; Rev. ed.). Cambridge University Press. (Original work published ca. 350

B.C.E.)

Ayllón, J. R. (2020). Ética actualizada. Ivat SL.

Carr, D., & Steutel, J. (Eds.). (1999). Virtue ethics and moral education. Routledge.

Frankl, V. E. (2013). A man's search for meaning. Penguin.

Gardner, H. (2003). The ethical responsibilities of scientists. In Science literacy for the twenty-first century (pp. 161–170).
Gómez-Lobo, A. (2002). Morality and the human goods. Georgetown University Press.

Grisez, G. (1980). Responsibilities of freedom. University of Notre Dame Press.

Hume, D. (2011). A treatise of human nature. Oxford Clarendon Press. (Original work published 1739)

Kant, I. (2012). Groundwork of the metaphysics of morals (M. Gregor, Trans.; J. Timmermann, Rev. ed.). Cambridge University

Press. (Original work published 1785)

MacIntyre, A. (2007). After virtue. University of Notre Dame Press.

Nussbaum, M. C. (2010). Not for profit: Why democracy needs the humanities. Princeton University Press.

Pinker, S. (2008, January 13). The moral instinct. The New York Times.

https://www.nytimes.com/2008/01/13/magazine/13Psychology-t.html

Rawls, J. (1999). A theory of justice (Rev. ed.). Harvard University Press. (Original work published 1971)

Rhonheimer, M. (2001). The perspective of morality: Philosophical foundations of Thomistic virtue ethics.

Sandel, M. J. (2010). Justice: What's the right thing to do? Penguin Books.

Scheler, M. (1973). Formalism in ethics and non-formal ethics of values. Northwestern University Press.

Seneca. (2004). Letters from a stoic: Epistulae morales ad Lucilium (R. Campbell, Trans.). Penguin Books.

Sison, A. J. G. (2003). The moral capital of leaders: Why virtue matters. Edward Elgar.

Spaemann, R. (1989). Basic moral concepts (T. J. Armstrong, Trans.). Routledge. (Original work published in German 1981)
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COGNITIVE AND LINGUISTIC DEVELOPMENT

EDUCATIONAL ETHICS

Altarejos, F. (2002). Dimensión ética de la educación. Eunsa.

Bauman, Z. (2007). Los retos de la educación en la modernidad líquida. Gedisa.

García Amilburu, M., & García, J. (2011). Deontología para profesionales de la educación. Editorial Universitaria Ramón Areces.

García López, R., Jover Olmeda, G., & Escámez Sánchez, J. (2010). Ética profesional docente. Síntesis.

Jover, G. (1999). La escuela de la ciudadanía: educación, ética y política. Desclée de Brouwer.

Levinson, M., & Fay, J. (2016). Dilemmas of educational ethics. Harvard Education Press.

Levinson, M., & Fay, J. (2019). Democratic discord in schools. Harvard Education Press.

Martínez, E. (2010). Ética profesional de los profesores. Desclée de Brouwer.

Nucci, L., Narvaez, D., & Krettenauer, T. (2014). Handbook of moral education and character. Routledge.

Romero-Iribas, A., Santaella, A., & O’Brien, S. (2024). Photo Bomb: Responding to online aggressions. In M. Levinson, E. Reid, T.
Geron, & S. O’Brien (Eds.), Civic contestation in global education: Cases and conversations in educational ethics, international

perspectives. Bloomsbury Philosophy of Education.

Romero-Iribas, A., & Martínez Priego, C. (2017). Topography of interpersonal relationships in postmodernity: Friendship and

education. Revista Española de Pedagogía, 267, 309–322. https://doi.org/10.22550/REP75-2-2017-08
Santaella, A., & Romero-Iribas, A. (2023). Desafíos actuales y prospectiva en ética de la educación: Triaje, digitalización y

actores. In M. Zulaica (Ed.), Desafíos educativos actuales: Investigación e innovación en el aula. Octaedro.

VV. AA. (2003). Ética docente. Ariel.

Codes of ethics and professional conduct

Código Deontológico Profesión Docente. (2010).

American Counseling Association. (2005). Code of ethics.

Código Deontológico de los Profesionales de la Educación. (1999). Oviedo.

Consejo General de Colegios Oficiales de Graduados Sociales de España. (2003). Código deontológico de los graduados

sociales de España.

Colegio Oficial de Psicólogos de España. (2003). Código deontológico del psicólogo de España.

American Educational Research Association. (1992). Ethical standards of the American Educational Research Association.

Association for Childhood Education International. (2018). International code of ethics for educators.

Asociación Internacional para la Orientación Educativa y Profesional. (1995). Normas éticas.

Consultation bibliography

IX.-Professors

Name and surname GABRIEL ALFARO

E-mail address gabriel.alfaro@urjc.es

Department Ciencias de la Educación

Campus Madrid - Vicálvaro

Category Profesor/a Ayudante Doctor/a

Academic degree Doctor

Person responsible for the subject No

Tutorial timetable
Para consultar las tutorias póngase en contacto con el/la

profesor/a a través de correo electrónico

Number of quinquennia 1

Number of sexennia 0
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COGNITIVE AND LINGUISTIC DEVELOPMENT

No. of positive evaluations by Docentia 2
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